Values in Student Government by Jarman, L. Wilson
The Virginia Teacher 
Volume XV APRIL, 1934 No. 4 
VALUES IN STUDENT 
GOVERNMENT 
A new development of a very old 
movement is here interestingly analyz- 
ed: its values, both immediate and ulti- 
mate; prerequisites to its success—en- 
thusiasm and persistence. 
WHEN the request to speak to this 
assembly came, I thought of the 
reply made to the threatening 
kidnapers by the man who received their 
letter. Unless a given sum of money were 
paid by a certain time, they had written 
him, his wife would be kidnaped, and he 
would never see her again. In reply, he 
wrote that he had no money; nevertheless 
he was "interested in the proposition." I 
address you today not because 1 know more 
of student government and its principles 
than you doubtless already know, but be- 
cause of my intense interest in the institu- 
tion of student government, with its prin- 
ciples, practices, and implications. 
Student government in colleges and uni- 
versities is often regarded as a modern 
movement. It is, however, a new develop- 
ment of a very old movement; as old as the 
universities themselves, since the earliest 
universities took form around such student 
organizations, rather than around faculties 
as might be supposed. The mediaeval uni- 
versity had no board of trustees, boasted no 
campus and buildings, issued no catalogue, 
had no student publications, and sponsored 
no athletic program. The most clearly de- 
fined and articulate organization was that of 
the students themselves. Yet it is from 
these ancient institutions such as the Uni- 
versities of Paris and Bologna that our 
An address delivered March 28 before the stu- 
dent body of the State Teachers College at Har- 
risonburg, marking the induction into office of 
student government officers for the year ahead. 
present institution of higher learning has 
evolved. 
As early as the middle of the twelfth 
century at the University of Bologna stu- 
dents had organized for mutual defense 
and helpfulness. First they attacked the 
problem of their relationships with the 
townspeople, which problem has been al- 
ways imminent in university life, as is 
shown by the "town and gown" riots 
through the centuries. Having properly 
disciplined the townsmen, they next ad- 
dressed their efforts against their "other 
enemies," the professors. The teachers were 
put under bond to live according to a minute 
set of regulations, thus guaranteeing to 
each student the full value of his money. 
You who have access to Haskins' Rise of 
the Universities may read that in 1317 a 
professor might not be absent even a single 
day without leave, and that if he desired 
to leave town he must post a deposit to 
guarantee his prompt return, from which 
latter regulation the deans of today might 
learn a lesson as to how to terminate 
promptly the modern students' week-ends. 
If a lecturer failed to secure an audience of 
five for a regular lecture, he was fined as 
if he were absent. He must begin with the 
bell and quit promptly within one minute 
after the closing bell. He was not allowed 
to skip a chapter or postpone a hard prob- 
lem to the last of the hour. 
At the University of Paris the students 
had so established their rights and in- 
fluence by 1200 A. D. that they and their 
servants were exempt from the authority 
of the law courts—a principle still recog- 
nized to a certain degree in practice if not 
in theory. In 1231 the Pope granted to 
students special privileges and conceded to 
students and masters the right "to make 
constitutions and ordinances, regulating the 
manner and time of lectures and disputa- 
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tions, the costume to be worn, etc.," stu- 
dents being supposed not to carry arms and 
to attend not less than two lectures a week. 
Then begins to appear evidence of the 
wayward student as well as of the indus- 
trious. Around 1300 New College had a 
regulation against throwing stones in chapel. 
The University of Leipzig had graded pen- 
alties against the student who picked up a 
stone to throw at a teacher, against him 
who threw and missed, and against the 
one who threw the stone and scored a hit 
against the professor's body. How different 
from modern students, who have been 
known to follow the professor home after a 
class, applauding vigorously the whole way 
in appreciation of his lectures. 
One finds the following criticism against 
the mediaeval student; "Many eat cakes 
when they ought to be at study, or go to 
sleep in the class rooms, or spend the rest 
of their time drinking in taverns or build- 
ing castles in Spain." It can not be said, 
however, that these diversions are altogether 
forgotten today. It has been said that if 
all the freshmen and sophomores in our 
modern colleges and universities who sleep 
in classes were laid end to end, they would 
be much more comfortable. 
A fourteenth-century student handbook 
written in Latin contained many different 
form letters to be copied by the students 
who wished to write home for money, still 
a popular pastime. Perhaps the most use- 
ful information was for the student who 
had failed in his examination: he should 
write home for more money, give a great 
feast for his professors, and distribute gifts 
wisely—he need not then fear the outcome. 
Before leaving the mediaeval student, let 
us hear him speak for himself, in verse. 
Master Hugh, twelfth century, in Italy: 
In the public house to die 
Is my resolution; 
Let wine to my lips be nigh 
At life's dissolution. 
That will make the angels cry 
With glad elocution, 
"Grant this toper, God on high, 
Grace and absolution." 
Or this description of a student party, 
which seems to have a more or less familiar 
ring, suggesting a type of poker that, one is 
told, is still played in some circles today: 
Some are gaming, some are drinking, 
Some are living without thinking; 
And of those who make the racket, 
Some are stripped of coat and jacket; 
Some get clothes of finer feather, 
Some are cleaned out altogether; 
No one there dreads death's invasion, 
But all drink in emulation. 
Let us leave the student of a former day, 
and come to the problems which face us as 
students today. I suggest that together we 
make a search for values in student gov- 
ernment as we know it today. We hear of 
such values; let us ask ourselves frankly, 
Are they such and what are they? We 
hear much of the scientific attitude. The 
mother of the small boy, in urging him to 
take his spinach, which he had very sen- 
sibly refused, said, "There are hundreds of 
small boys who would be glad to have this 
spinach." Said he, "Name three." Re- 
cently the speaker, a visitor in a home, was 
exchanging confidences with a boy some 
five or six year's old. Each was showing 
the other his treasures. In answer to a 
question, the boy was told that Santa Claus 
had brought the knife. With a pitying 
glance at the uninformed person he turned 
to his father and said, "Daddy, you tell 
him." 
We suggest two types of values to be 
found in student government, 1. The im- 
mediate values, or values to be realized in 
college, and H. Ultimate or secondary 
values, to be realized more fully after col- 
lege. 
1. Immediate Values 
1. Student government enables students 
and faculty to live comfortably to- 
gether. This is no mean service, 
and carries with it the obligation of 
both parties to give as well as to re- 
ceive. The faculty and administra- 
tion should recognize the fact that 
college students must have an oppor- 
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tunity to live without undue restric- 
tion, with the opportunity for self- 
controlled and—so far as possible— 
self-directed endeavor. The student 
body should recognize the fact that 
the administration and faculty owe 
to parent and student an irreducible 
minimum of responsibility in order 
that the health of the student— 
physical, mental, and moral—be 
properly guarded, and that the en- 
vironment be conducive to work. 
Then it should be recognized by all 
that each college has its peculiar 
problems, its traditions, its relation- 
ships with the community in which 
it is placed. Student government 
furnishes the rules of the game. 
2. Student government is an education- 
al agency and process. It furnishes 
not only the rules of the game, but 
is the game itself. It recognizes col- 
lege as a laboratory for living. Any 
sound statement of the aims of a 
college should include conduct, living 
itself. When all the story is told of 
the students' life in college, it will 
be found that the values in education 
are to be found not alone in a con- 
tent of knowledge gained, not alone 
in the mastery of a method and tech- 
nique of acquiring knowledge, nor 
yet alone in the development of atti- 
tudes through the interpretation by 
the faculty of the accomplishments 
of civilization, but also in the social 
contact of student with student in 
the give and take of everyday liv- 
ing, in the development and exercise 
of splendid friendships and loyalties, 
in the striving together for high at- 
tainment. Student government thus 
furnishes the aim, the motive, the 
method for college living; and thus 
builds character and personality. 
As underlying principles of stu- 
dent government and as results of 
living under its auspices, we recog- 
nize the attitude of co-operation for 
the common good, the formulation 
and development of a personal code 
of honor, and the spirit of true 
sportsmanship. When a student 
group face frankly their problems 
and apply these principles, student 
government works efficiently, even 
to the extent of educating or elim- 
inating that anti-social individual 
who desires to accept the privileges 
of student citizenship without ac- 
cepting its duties and responsibilities. 
II. Ultimate Values 
Educational authorities generally are 
recognizing the value of college cit- 
izenship as a preparation for a 
broader citizenship after college 
years; indeed college citizenship may 
be said to be a picture of that larger 
citizenship which faces every college 
student. It is clearly apparent that 
our national government is coming 
more and more to emphasize those 
very principles which have long per- 
vaded our college approach to the 
problems of citizenship and govern- 
ment. We mention a few of these 
emphases which suggest the values 
for which we are searching. 
1. Emphasis upon responsibility rather 
than rights. The college-trained per- 
son is generally able to see and in- 
terpret the trends of history. It 
would seem superfluous to call your 
attention to the fact that, as society 
develops, the individual finds it nec- 
essary to surrender certain personal 
liberties in order that a larger free- 
dom may be vouchsafed to all; yet 
an untrained, un-thinking citizenry 
finds it difficult today to adjust it- 
self to this principle. 
2. Emphasis upon loyalty and respon- 
sibility to the group rather than to 
any individual. 
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The loyalty of the American people 
today is not to Mr. Roosevelt as a 
man—and he would not have it so— 
but rather to the idea of the admin- 
istration of our national social, eco- 
nomic, and political life for the good 
of the many rather than of the few. 
In college living the emphasis is 
clearly not upon a loyalty to any in- 
dividual or any class of individuals, 
but to the entire college group. 
3. Emphasis upon the ability to follow 
rather than to lead. 
Too much emphasis is laid per- 
haps upon leadership and training 
for leadership. Good leaders are 
found only among those who have 
learned to follow faithfully and in- 
telligently. Student government in 
stressing the distribution of respon- 
sibility to every individual, in stress- 
ing individual contribution to the 
general good, in recognizing follow- 
ship as more important than leader- 
ship is indeed placing emphasis in 
such a manner as to develop a highly 
co-operative society. 
In the effective working of student gov- 
ernment, there must be two attitudes of 
mind always among those who live by it: 
enthusiasm, which is necessary in all group 
activities, and persistence, which lasts after 
the early warmth of enthusiasm has passed 
away. The speaker has the assurance that 
these two virtues will be well balanced in 
your program. 
It is hoped that this search for values 
may again call your attention to the oppor- 
tunity which is yours, to live comfortably 
in your college life, to develop your per- 
sonality in serving your group, to live nobly 
according to the Golden Rule, to prepare 
yourself for a larger citizenship, and to 
build something of the best of yourself into 
the fabric and tradition of your college for 
other generations of students yet to come. 
L. Wilson Jarman 
TEACHER EDUCATION AND 
THE NEW VIRGINIA 
CURRICULUM 
Careful selection of candidates for 
teaching, a minimum four-year course 
leading to certification, a yeaEs interne- 
ship, and individualised in-service edu- 
cation will insure to Virginia adequate- 
ly prepared teachers of the New Cur- 
riculum. 
ON the time line of history, the fifty 
years since the opening of the 
school now known as the Farmville 
State Teachers College represent but the 
merest fraction. In service rendered, this 
institution and its three sister colleges pre- 
sent a record in teacher education of in- 
estimable value. That nearly one-half of 
the white teachers now teaching in the Vir- 
ginia schools are former students and grad- 
uates of the four teachers colleges shows 
that the foundations were laid solidly by 
those who built the institution which now 
celebrates its semi-centennial. 
Quantity of product, however, is not as 
significant a measure of an institution's 
merit as are its flexibility and growth in the 
face of changing conditions. The scope of 
this paper forbids the developing of the 
history of the teachers' colleges, but one 
may be pardoned perhaps for pointing out 
that even in the last half of this fifty-year 
period the four schools have grown from 
institutions having a large number of pupils 
of high school grade and educating their 
students chiefly in two-year or less than 
two-year curricula, until today their stu- 
dent bodies number as many taking four- 
year curricula as two-year curricula. Our 
Virginia teachers' colleges have justified 
their recent elevation to the college level 
and have individually from time to time in- 
This paper was contributed to a symposium on 
teacher education, which was one feature of the 
fiftieth anniversary celebration of the State 
Teachers College at Farmville on March 10, 1934. 
